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Grade Level: Middle - High School 
Length of Lesson: Two 90 minute block periods, Four 50-55 minute block periods

Rationale
The Oregon Jewish Museum and Center for Holocaust Education’s mission in part is to “to resist indifference 
and discrimination and to envision a just and inclusive world.” This lesson provides students an opportunity 
to examine events where marginalized groups of people were stereotyped and scapegoated. The purpose 
of this lesson is not to compare the suffering of different marginalized groups. Rather, by looking across 
different historical eras in different historical places, students can see the pervasive problem of stereotyping 
within a broad historical context. Students also will learn that scapegoating most often occurs when people 
in power unjustly blame others for problems beyond that group’s control or influence, and consider deeply 
how scapegoating can be used as a justification for violence. Unfortunately, contemporary political discourse 
is rife with stereotypes, and scapegoating remains a problem at all levels of society. Rather than being 
indifferent to stereotypes and scapegoating, students may seek to resist such forms of unjust discrimination 
and move society forward to be more inclusive. 

Essential Questions 

•  In what ways do “single stories” impact our own identities, how we view others, and the choices  
we make?1

• How do stereotypes influence how we view and treat others? 

•  How, when, and why do stereotyping and scapegoating escalate to discrimination, prejudice, and 
violence?

• What are different ways people can combat stereotypes and scapegoating? 

Holocaust and Genocide (SB664) Learning Concepts 

•  Stimulate students’ reflection on the roles and responsibilities of citizens in democratic societies to 
combat misinformation, indifference and discrimination through tools of resistance such as protest, 
reform and celebration 

• Enable students to understand the ramifications of prejudice, racism and stereotyping  

1 Essential question is adopted from “Stereotypes and ‘Single Stories’.” Facing History and Ourselves. https://www.facinghistory.org/ 
resource-library/teaching-holocaust-and-human-behavior/stereotypes-and-single-stories. Accessed April 28, 2021. 

Analyzing Stereotypes and Scapegoating

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
https://www.facinghistory.org/resource-library/teaching-holocaust-and-human-behavior/stereotypes-and-single-stories
https://www.facinghistory.org/resource-library/teaching-holocaust-and-human-behavior/stereotypes-and-single-stories
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Oregon Department of Education Social Studies Standards for Middle and High School

7.25 Identify issues related to historical events to recognize power, authority, religion, and governance 
as it relates to systemic oppression and its impact on indigenous peoples and ethnic and religious 
groups, and other traditionally marginalized groups in the modern era.

7.27 Critique and analyze information for point of view, historical context, distortion, propaganda and 
relevance including sources with conflicting information.

7.29 Assess individual and collective capacities to take informed action to address local, regional, and 
global problems, taking into account a range of possible levers of power, strategies and potential 
outcomes.

8.28 Identify issues related to historical events to recognize the power, authority, and governance 
as it relates to systemic oppression and its impact on ethnic and religious groups, as well as 
other historically persecuted individuals in the United States in the modern era (bias, injustice, 
discrimination, and stereotypes).

8.32 Critique and analyze information for point of view, historical context, distortion, bias propaganda 
and relevance including sources with conflicting information in order to question the dominant 
narratives in history.

HS.61 Analyze and explain persistent historical, social and political issues, conflicts and compromises in 
regards to power, inequality and justice and their connections to current events and movements.

HS.65 Identify and analyze the nature of systemic oppression on ethnic and religious groups, as well 
as other traditionally marginalized groups, in the pursuit of justice and equality in Oregon, the 
United States and the world.

Lesson Objectives

•  Analyze the relationship between stereotyping and scapegoating through different historical and 
contemporary examples using primary sources. 

•  Explain how propaganda was used to stereotype and scapegoat groups of people.

•  Explain how stereotypes and scapegoating in propaganda can instill fear and escalate to violence. 

•  Curate a list of strategies for how people can combat stereotyping and scapegoating.

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
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Teaching Strategies

•  Primary source document analysis

•  Small group discussion

•  Whole group discussion

Materials

•  “Stereotypes and Scapegoating: Analyzing Sources from History” Powerpoint

•  “Analyzing Stereotypes and Scapegoating” Handouts: “Japanese-Americans during the Second World 
War,” “The Holocaust,” “Muslim Americans after 9/11,” and “Immigration at the U.S.-Mexico Border”  

•  “Rooting out Stereotypes and Scapegoating in Propaganda” Worksheet

•  Scapegoating Primary Source Documents 

Preparation

1. Review the Powerpoint presentation. 

2. Make copies and review the materials listed above. 

3. Open and have ready to present the following videos which can found on YouTube: 

a. Franchesca Ramsey, “Why Do You Think Stereotypes are True:”  
https://www.youtube.com/watch?v=5GJuz6IIEm8

b. Chimimanda Adichie’s TED Talk, “The Danger of a Single Story” – either the three minute clip or 
entire TED Talk depending on your preference.

i. Full TED Talk: https://www.ted.com/talks/chimamanda_ngozi_adichie_the_danger_of_a_single_
story?language=en

ii. Three minute clip of TED Talk: https://www.youtube.com/watch?v=ODzwb90b5qE

c. “Antisemitism,” a short documentary prepared by the United States Holocaust Memorial Museum 
(USHMM). https://www.ushmm.org/antisemitism/what-is-antisemitism/why-the-jews-history-of-
antisemitism

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
https://www.youtube.com/watch?v=5GJuz6IIEm8
https://www.ted.com/talks/chimamanda_ngozi_adichie_the_danger_of_a_single_story?language=en
https://www.ted.com/talks/chimamanda_ngozi_adichie_the_danger_of_a_single_story?language=en
https://www.youtube.com/watch?v=ODzwb90b5qE
https://www.ushmm.org/antisemitism/what-is-antisemitism/why-the-jews-history-of-antisemitism
https://www.ushmm.org/antisemitism/what-is-antisemitism/why-the-jews-history-of-antisemitism
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Lesson Plan

Teacher’s Note: Content Warning: The primary source documents used in this lesson contain 
deeply racist images. We recommend that you acknowledge this with students up front and be 
prepared to navigate their emotions and reactions. For example, some students may hesitate to 
discuss racist material critically out of a concern for saying the wrong thing and offending others. 
It is crucial that you invite students to be forgiving and respectful of each other and as they make 
critical observations, learn, and grow. You may also need to support students who are unaware of the 
historic racial stereotypes presented. 

Anticipatory Discussion
Timeframe: 5 - 15 minutes (depending on whether video clips are used)

1. Begin by saying to students: “Today, we are analyzing how stereotypes have escalated to 
scapegoating in society. Also, we will analyze how propaganda can be used as an effective, yet 
destructive, tool for people in power to communicate ideas that stereotype and scapegoat a group 
of people. First, we need to define carefully what we mean by stereotypes.” 

2. Present slide three and have students read the two definitions provided. These two definitions are  
from the Holocaust education websites Facing History and Ourselves and Echoes and Reflections.  
Allow students time to write or discuss the prompt: Identify words or phrases from the two 
definitions below that help you better define what a stereotype is. Write the words or phrases 
students identify on a white board or poster paper and keep them up in the classroom for reference 
throughout the lesson. 

3. Watch the video “Why Do You Think Stereotypes are True.” (https://www.youtube.com/
watch?v=5GJuz6IIEm8) Alternatively, you can use Chimemanda Adiche’s TED Talk “The Danger of a 
Single Story” with students. Two versions are provided here via hyperlink: The complete version of 
her TED Talk and a three minute clip.2

4. After the video, ask students in a whole class discussion to describe strategies that they can use in 
order to combat the natural tendency to stereotype. You may wish to gather student responses by 
writing on a poster paper, using a Padlet, or taking notes on the whiteboard. 

2 Videos are provided for educational purposes only. Videos courtesy of Chimamanda Ngozi Adichie, “The Danger of a Single Story.”  
TED: Ideas Worth Spreading.  https://www.ted.com/talks/chimamanda_ngozi_adichie_the_danger_of_a_single_story?language=en.  
Accessed on April 26, 2021. Michelle Waters, “Chimimanda Ngozi Adichie The danger of a single story 3 min cut.” YouTube.  
https://www.youtube.com/watch?v=Drj0cZTBhUI. Accessed on April 26, 2021. 

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
https://www.youtube.com/watch?v=5GJuz6IIEm8
https://www.youtube.com/watch?v=5GJuz6IIEm8
https://www.ted.com/talks/chimamanda_ngozi_adichie_the_danger_of_a_single_story?language=en
https://www.youtube.com/watch?v=Drj0cZTBhUI
https://www.ted.com/talks/chimamanda_ngozi_adichie_the_danger_of_a_single_story?language=en
https://www.youtube.com/watch?v=Drj0cZTBhUI
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Activity One: Identify and Define Stereotypes
Timeframe: 60 minutes

1. Divide students into four different groups. Assign each group one of the primary source historical 
examples of stereotyping: Japanese Americans during the Second World War, The Holocaust, 
Muslim Americans after 9/11 or Immigration at the U.S.-Mexico border. 

2. Distribute the “Analyzing Stereotypes and Scapegoating” Handout so that each group gets one 
historical example. (Historical examples include: “Japanese Americans during the Second World 
War,” “The Holocaust,” “Muslim Americans after 9/11,” and “Immigration at the U.S.-Mexico 
Border.”) Additionally, each student should receive one copy of the “Rooting out Stereotypes and 
Scapegoating in Propaganda” Worksheet. Provide approximately 20 minutes for students to analyze 
the historical examples of stereotyping by completing questions one–six on the worksheet. 

Teacher’s Note: Make sure to stay engaged with students in their groups as they work together 
with these sources. As the discussion progresses, return students’ attention to the key phrases and 
words that make up the definition of a stereotype: “oversimplified generalization,” “real or imagined 
characteristics,” “to judge...negatively,” and “to reduce individuals to categories.” 

3. After students have completed their group discussion, use slides six – nine in the powerpoint 
presentation to go through each one of the primary source examples. At the minimum, have 
students from each group explain the stereotype illustrated in the slide and identify details that 
illustrate that stereotype. 

4. Provide time for students at the end of the discussion to respond to the “Whole Class Discussion” 
questions at the end of the worksheet. This may be used as a formative assessment tool before 
moving forward with the lesson. 

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
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Activity Two: Analyzing Historical Examples of Scapegoating in the Holocaust
Timeframe: 30 minutes

1. Use slide 10 to describe scapegoating. Tell the students, “The connection between stereotyping and 
scapegoating is sometimes difficult to understand and identify. Scapegoating occurs when people 
in power unjustly blame a group of people for a problem beyond that group’s control or influence. 
Scapegoating is dangerous because it allows people in positions of power to justify the use of 
violence and harm on a group of people and it increases their own power by instilling fear, rallying 
others to their belief system. Although we will not be exploring how different marginalized groups 
responded to scapegoating, it is critical to know that they constantly and courageously resisted 
through a variety of efforts.” 

2. Students may be unfamiliar with scapegoating and/or with antisemitism. In order to provide some 
historical context about antisemitism and scapegoating, have the students watch “Antisemitism,” a 
13-minute film prepared by the United States Holocaust Memorial Museum. (https://www.ushmm.
org/antisemitism/what-is-antisemitism/why-the-jews-history-of-antisemitism). Students should 
identify and describe different ways in which Jewish people were unjustly blamed for problems 
beyond their control historically. Pause the video at certain intervals in order to check for students’ 
ability to identify and describe examples of scapegoating provided in the film. Record their 
observations on a poster paper or whiteboard in the classroom. 

Teachers Note: The film is not “linked” in the Powerpoint. Please make sure to have the film ready for 
viewing by accessing the USHMM web link provided. Here is an outline of suggested places to pause 
the film for students to discuss:  
     0-3 min: Scapegoating of Jews in ancient Israel 
     3-6 min: Medieval European antisemitism 
     6-10 min: Protestant Reformation and modern antisemitism (conspiracy and racialization of Jews)

You may choose to end at approximately 10 minutes, or complete the final segment on Hitler and 
the Nazis. 

3. Next, students will analyze primary sources to determine how Jewish people were scapegoated 
during the Holocaust using a propaganda poster “Der Jude: Kriegsanstifter, Kriegsverlänger” and the 
children’s book The Poisonous Mushroom. Review that activity directions, then have students count 
off by three in the classroom and distribute “Scapegoating Primary Source Documents.”  In this 
analysis, students will complete the following tasks: 

a. Identify and describe important words and imagery in the historical document that help them 
interpret the cartoon. 

b. Identify and describe feelings that are produced by the documents

c. Explain how this propaganda was and can be used to instill fear and justify violence against 
Jewish people. 

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
https://www.ushmm.org/antisemitism/what-is-antisemitism/why-the-jews-history-of-antisemitism
https://www.ushmm.org/antisemitism/what-is-antisemitism/why-the-jews-history-of-antisemitism
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After students have completed their analysis, have a class discussion on their findings. You may wish 
to collect their written analysis as a formative assessment. 

Final Assessment

Have students answer the prompts below. They may choose to respond through platforms such as Flipgrid, 
Google Slides, writing, or art.  

•  Stereotyping

> Explain how stereotypes occur.

> Identify and describe an example of a stereotype that exists presently in society.

> Explain how you can interrupt stereotypes. 

> Explain why a discussion about stereotypes is important to understanding history.

> List any questions that remain for you about stereotypes and/or the act of stereotyping.

•  Scapegoating

> Explain how scapegoating occurs. 

> Identify and describe an example of scapegoating that exists presently in society. 

> Explain how you can interrupt scapegoating. 

> Explain why a discussion about scapegoating is important to understanding history.

> List any questions that remain for you about scapegoating. 

Optional platforms students can choose to respond with. 

•  Make a Flipgrid video

> Make sure to identify the questions you are choosing to discuss.

> Make sure to respond to all the questions

> Make sure to outline and rehearse your response before you record. 

•  Make a Google Slides presentation with text and images

> Make sure to title your slides so it is clear what is being presented.

> Make sure you use a combination of images and text.

>  Make sure your slides are organized clearly in their design and edited for spelling, punctuation and 
grammar. 

•  Answer questions in writing in expository paragraphs

> Make sure to edit for spelling, punctuation, word choice and grammar. 

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
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•  Make art (a comic, a cartoon, a drawing) 

>  Make sure the art is clearly illustrated, composed as a final draft, and demonstrates talent and skill 
as an artist.

> Use captions for text in any comic or cartoon to help with easy interpretation.

Learning Accommodations

Powerpoint is accessible for students with alternative learning needs. 

Extensions

•  After watching the YouTube video, you may want to share with students the article This Week in History; 
The Jews of Basel are Burnt. It details another example from early European history where Jewish 
people were scapegoated.   
https://www.jpost.com/features/in-thespotlight/this-week-in-history-the-jews-of-basel-are-burnt

•  Richard Cockle wrote an article about the Chinese Massacre memorial in The Oregonian. This article 
provides more information both about the incident and the response by community activists to bring 
awareness to this historical event.  
Richard Cockle, “Massacred Chinese Gold Miners to Receive Memorial along Snake River,”  
The Oregonian, November 27, 2011,  
https://www.oregonlive.com/pacific-northwest-news/2011/11/slain_chinese_gold_miners_will.html.

•  The Oregon Historical Society has created The Oregon Encyclopedia that provides peer reviewed, 
scholarly articles. This article provides excellent information about the Chinese Massacre at Deep 
Creek.  
Greg Nokes, “Chinese Massacre at Deep Creek,” The Oregon Encyclopedia, June 1, 2018,  
https://oregonencyclopedia.org/articles/chinese_massacre_at_deep_creek/.

•  This editorial piece from The New Yorker provides students an opportunity to see one perspective 
of how the U.S. Government policy and rhetoric during the Trump Administration contributed to 
scapegoating of undocumented immigrants. It should be noted to students that this article is an 
editorial, and is a persuasive, single perspective of immigration policy.  
Eric Lach, “Trump’s Dangerous Scapegoating of Immigrants at the State of the Union,” n.d.,  
https://www.newyorker.com/news/current/trumps-dangerous-scapegoating-of-immigrants-at-the-
state-of-the-union.

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
https://www.jpost.com/features/in-thespotlight/this-week-in-history-the-jews-of-basel-are-burnt
https://www.oregonlive.com/pacific-northwest-news/2011/11/slain_chinese_gold_miners_will.html
https://oregonencyclopedia.org/articles/chinese_massacre_at_deep_creek/
https://www.newyorker.com/news/current/trumps-dangerous-scapegoating-of-immigrants-at-the-state-of-the-union
https://www.newyorker.com/news/current/trumps-dangerous-scapegoating-of-immigrants-at-the-state-of-the-union
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Japanese Americans During the Second World War
(Handout)

•  Anti-Asian and Anti-Japanese immigration policies were implemented by the United States beginning 
in the late 19th century.

•  A “fifth column” is a group of people who work to hurt and undermine a larger group from within and 
have their loyalty questioned.

•  After Japan attacked Pearl Harbor on Dec. 7, 1941, many Japanese Americans faced accusations of 
being a “fifth column” and had their loyalty to the United States called into question.

•  During the Second World War the U.S. Government incarcerated over 120,000 Japanese Americans in 
10 concentration camps built throughout the United States. 

Title: Waiting for the Signal from Home…   
Artist: Dr. Suess   Published: February 13th, 1942

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
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The Holocaust
(Handout)

•  As with many European nation-states, Germany had a long history of antisemitism, a hatred of Jewish 
people.

•  Antisemitic depictions of Jews as traitors was common after the German defeat in the First World War, 
which surprised many Germans.

•  The Treaty of Versailles required Germany to accept total guilt for the First World War, demilitarize, 
and pay reparations.

•  Six million Jews were murdered between 1933 and 1945 in what is now referred to as the Holocaust.

An illustration from a 1919 Austrian postcard showing a caricatured Jew stabbing a personified  
German Army in the back with a dagger. 

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
https://en.wikipedia.org/wiki/Caricature
https://en.wikipedia.org/wiki/Jews
https://en.wikipedia.org/wiki/German_Army_(German_Empire)
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Muslim Americans after 9/11
(Handout)

•  On September 11, 2001, four planes were hijacked by 19 al-Qaeda terrorists.

•  Two of the planes flew into the Twin Towers of the World Trade Center in New York City. A third plane 
crashed into the Pentagon in Arlington, VA, and another into a field in Pennsylvania.

•  Al-Qaeda is a terrorist group that identifies as Muslim.

•  On October 26, 2001, President Bush signed into law the PATRIOT Act. The act expanded law 
enforcement’s ability to conduct surveillance and investigate anyone who they believed was tied to 
terrorist activities.  

Artist: Sean Delonas  
Published: In the New York Post on February, 24th, 2012

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
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Immigration at the U.S.-Mexico Border
(Handout)

•  People can enter the United States in multiple ways such as: work visas, student visas, temporary 
travel visas, or through asylum. Some people who are unable to enter through the avenues previously 
listed may enter the United States without documentation.

•  Immigrant families from Latin America migrate to the United States due to a variety of factors 
including but not limited to gang and gender-based violence, poverty, political insecurity and climate 
change.

•  The United States-Mexico border is the most frequently crossed border in the world, with 
approximately 350 million documented crossings annually and 500,000 to 1 million unauthorized 
attempts at crossing annually.

    
Title: Immigration Disease  
Artist: Rick McKee     Published: August 5, 2014

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
https://politicalcartoons.com/sku/151876/
https://politicalcartoons.com/sku/151876/
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Rooting out Stereotypes and Scapegoating in Propaganda
(Worksheet)

Instructions: You have been provided with one media example where a stereotype is shown: a political 
cartoon or a propaganda poster. Please discuss and respond to the questions below in your group. All 
members of the group should have individual written responses to the questions; however, each student’s 
response should be a reflection of the group’s discussion. 

1.  Describe at least three things that you see in the image. Be sure to identify the people and objects.  

2.  Describe the group being represented? How are they drawn? (Note as many details as you can: their facial 
expressions, physical appearance, their dress and facial features.)

3.  Describe at least one stereotype this example communicates by completing the following sentence: “This 
example shows a stereotype that all…”  

Names: ________________________________________________ ________________________________________________________________________ ________________________________________________________

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
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4.  Use the bullet points to help you describe in your own words what was occurring historically at the time 
when this political cartoon or propaganda poster was created. 

5.  Explain how these images may have influenced or persuaded how a person or society at large viewed the 
represented group. 

Whole Class Discussion 

After taking a look at all four political cartoons and propaganda images as a whole class, answer these 
questions: 

1.  How do the stereotypes in these historical examples provide an oversimplified generalization about a 
group of people? Use at least two examples as evidence to support your reasoning.

2.  Provide a possible explanation for why a person might be motivated to believe or promote a stereotype? 
Use your group’s discussion and the whole class discussion to help you formulate a response. 

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
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3

Translation: The Jew, War Instigator, War Prolonger

1. How are Jewish people presented by the artist in this poster?

3 Image courtesy of Library of Congress. Der Jude; Kriegsanstifter, Kriegsverlänger[er] / [M]jölnir. http://loc.gov/pictures/resource/
cph.3g02117/ This poster, issued in 1943 or 1944, was intended to perpetuate the Nazi myth of “the Jew” as “inciter of war, prolonger of 
war.” As Germany began to lose the war, the myths of a “Jewish conspiracy” made a convenient scapegoat for failing military policies in a 
war started by Hitler’s desire to create a racially “pure” German empire.

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
http://loc.gov/pictures/resource/cph.3g02117/
http://loc.gov/pictures/resource/cph.3g02117/
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2.  After looking at the poster, what feelings towards Jewish people do you think the artist hoped for or 
intended for viewers to have? 

3. Explain how this is an example of scapegoating.

4. How does this example of scapegoating instill fear and justify violence towards Jewish people?

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
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4

Analyze the words and images presented on the book cover of The Poisonous Mushroom:

1. How are Jewish people presented by the artist in this photograph?

4 This illustration is the cover for a book titled The Poisonous Mushroom, Image courtesy of The Jewish Virtual Library. Der Giftpilz, the German 
word for toadstool, was a publication of Julius Streicher’s publishing house. Julius Streicher was a member of the Nazi party who published 
propaganda for the government. This book was for children, and sometimes was used in German school curriculum.

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
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2. What are the intended feelings the artist wants children to have towards Jewish people?

3. What stereotype(s) of Jewish people do you think are being presented in this book? 

4.  How does this children’s book instill fear and indoctrinate children into supporting government sponsored 
violence towards Jewish people?

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
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5

The author of the book writes, “The God of the Jews is money. To earn money, he commits the greatest 
crimes. He will not rest until he can sit on a huge money sack, until he has become the king of money.”

Analyze the words and images presented in the page:

1. How are Jewish people presented by the artist in this illustration?

5 This illustration is taken from the book The Poisonous Mushroom, image courtesy of The Jewish Virtual Library. Der Giftpilz, the German word 
for toadstool, was a publication of Julius Streicher’s publishing house. Julius Streicher was a member of the Nazi party who published 
propaganda for the government. This book was for children, and sometimes was used in German school curriculum.

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating
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2. What are the intended feelings the artist wants children to have towards Jewish people?

3. How does the illustration encourage children to scapegoat Jewish people? 

4.  In this example, how does this propaganda instill fear in children and justify violence towards Jewish 
people? 

https://www.ojmche.org/teach-learn/teachers/
mailto:education%40ojmche.org%0D?subject=lesson%20plan%3A%20Analyzing%20Stereotypes%20and%20Scapegoating

